
Call to Order 

Present 

47.18 
Adopt Agenda 
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March 8, 2018 

The regular meeting of the Board of Trustees of the Wolf Creek School 
Division No. 72 was called to order by the chair at 9:04a.m. in the 
Learning Centre of the Ponoka office. 

Ch~ir: l. Jess; Trustees: T. Bratland, B. Buchanan, P. Hansen, l. Henry, K. 
Lowry; Superintendent of Schools: J. Lovell; Assistant Superintendents of 
School: C. Thorsteinson, M. McWhinnie: Secretary Treasurer: R, Hall; 
Recording Secretary: J. Haines 

Agenda Item 1.1- Adopt Agenda 

Moved by B. Buchanan that the Board approve the March 8, 2018 agenda 
as follows: 
1. Call to Order 

2. In Camera 

3. Appointments 
3.110:15 a.m. Amber Hester, Assistant Superintendent Inclusive 
learning Services 
3.2 12:25 p.m. Lunch with Lacombe Christian School 

4. Superintendent's Report 

5. Action Items 
5.1 Additions to the Agenda 
5.2 Minutes February 5, 2018 
5.3 Board Budget Assumptions 
5.4 Edwin Parr Nominee 
5.5 Student Voice Meeting Date 
5.6 March 22, 2018 Board Meeting Date 
5.7 STAR Meeting April11, 2018- Agenda Items 
5.8 Municipal Networking Evening 
5.9 Cross Boundary Busing Transportation Fees 
5.10 Urban Transportation Fees 
5.11 Field Trip Fees 
5.12 TEBA Compression Requirement 
5.13 French Immersion Analysis 
5.14 Review Policy 6 
5.15 Review Policy 7 
5.16 Red Deer Public Emergent Issues Spring General Meeting 
5.17 WCPS Foundation Implementation 
5.18 Guiding Principles Criteria 
5.19 Assistant Superintendent Inclusive Learning Services Hiring 
Committee 
5.20 Trustee Reports 

6. Trustee Reports 

7. Information Items 
7.1 ASBA Zone 4 
7.2 PSBAA 

Agenda Item 1.2- Treaty Six Land Agreement 

Carried Unanimously, 

Trustee Buchanan recited the Treaty Six Land Acknowledgement 
Agreement. 

"We acknowledge that we are on Treaty 6 territory and we recognize all the 
many First Nations, Metis, Inuit and non-First Nations whose footsteps have 
marked these lands." 
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48.18 
Meeting of the 
Whole 

49.18 
Open Meeting 

Thursday, March 8, 2018, Continued 

In Camera 

Moved by P. Hansen that the Board hold a meeting of the whole to discuss 
legal and labour with all persons excluded except Mr. Lovell, Mrs. 
Thorsteinson, Mr. McWhinnie, Mr. Hall and Mrs. Haines. 

Carried Unanimously. 

Mrs. Thorsteinson and Mr. McWhinnie withdrew from the meeting. 

Open Meeting 

Moved by P. Hansen that the Board revert back to an open meeting. 

Carried Unanimously. 

Appointments 

Mr. Mark McWhinnie, Assistant Superintendent Learning Support 
Services, Mrs. Corrine Thorsteinson, Assistant Superintendent People 
Services, Ms. Amber Hester, Assistant Superintendent Inclusive 
Learning Services, Ms. Lana Nogue, Director of Inclusive Learning and 
Mrs. Barb Reaney, Director of Safe and Caring Schools, entered the 
meeting. 

Agenda Item 3.1 • 10:15 a.m.· Amber Hester · Assistant Superintendent. 
Inclusive Learning Services 

Ms. Hester presented to the Board the attached WCPS Inclusive Profile as 
presented to Alberta Education in January 2018. The Inclusive Learning 
profile identifies those children in need of support services. Over the course 
of years, students with needs have been rising and the funding dollars are 
falling short. The presentation to Alberta Education was to advocate for a 
review of Wolf Creek Public Schools funding profile based on the number of 
children presented with diverse learning needs. 

Agenda Item 3.2 • 12:25 a.m. · Lunch with Lacombe Christian School 

The Board recessed for a break at 11:50 a.m. to attend lunch with the 
Lacombe Christian School and reconvened at 1:50 p.m. with the following 
persons in attendance. 

Chair: L. Jess; Trustees: T. Bratland, B. Buchanan, P. Hansen, L. Henry, K. 
Lowry; Superintendent of Schools: L. Lovell; Assistant Superintendents of 
School: C. Thorsteinson, M. Mcwhinnie; Secretary Treasurer: R. Hall; 
Recording Secretary: J. Haines 

Action Items 

Agenda Item 5.12 - TEBA Compression Requirement 

Mrs. Thorsteinson and Mr. McWhinnie provided the Board with 
compression requirements pertaining to the ratified collective agreement 
and the impact on the 2017-2018 school year. 

This item was accepted for information. 

Mr. McWhinnie withdrew from the meeting. 
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50.18 
RDPSD Emergent 
Issue 

51.18 
Addition to Agenda 

52.18 
Adopt Agenda as 
Amended 

53.18 
Approve February 5, 
2018 Minutes 

54.18 
Budget Assumptions 
and Priorities for 
2018-2019 

55.18 
Brittni Turner 
Nominated for Edwin 
Parr 

56.18 
Student Voice 
Committee Meeting 
May 15,2018 
Followed by PR 
Committee 

Thursday, March 8, 2018, Continued 

Agenda Item 5.16- Red Deer Public Emergent Issue Spring General Meeting 

Moved by K. lowry that the Board support Red Deer Public Schools Boards 
emergent issue proposal for equal and balanced TEBA representation to the 
Alberta School Boards' Association Spring General Meeting. 

Defeated. 

SuperintendenrsReport 

Mr. lovell reviewed the attached Superintendent's Report. 

Agenda Item 5.1 -Additions to the Agenda 

Moved by B. Buchanan that the board add Agenda Item 5.21 -Letter to 
ASBA -Superintendent Compensation Report to the agenda. 

Carried Unanimously. 

Moved by B. Buchanan that the Board adopt the March 8, 2018 agenda as 
amended. 

Carried Unanimously. 

Agenda Item 5.2- Minutes Februarv 5, 2018 

Moved by L. Henry that the Board approve the minutes of February 5, 2018 
as amended with Action Item 5.6 as "Inclusion Funding- ASBA Policy 
Submission to Fall AGM." 

Carried Unanimously. 

Agenda Item 5.3- Board Budget Assumptions 

Moved by B. Buchanan that the Board direct the Superintendent to 
implement the following Board budget assumptions for the 2018-2019 
school year: 
1) Minimize cuts to classroom staff as teachers and Educational Assistants 
are priority to support students and must be maintained at the highest level 
possible; 

2) Achieve a balanced budget yet ensuring there is a balanced approach; 
3) Ensure the Three Year Education Plan remains at the forefront in budget 
deliberation and decisions; 
4) Seek balanced emphasis on professional development ensuring district 
expertise is leveraged; and 
5) Ensure the well-being of students and staff remains a high priority. 

Carried Unanimously. 

Agenda Item 5.4- Edwin Parr Nominee 

Moved by P. Hansen that the Board nominate Brittni Turner for the Alberta 
School Boards' Association Zone 4 Edwin Parr Award. 

Carried Unanimously. 

Agenda Item 5.5 - Student Voice Meeting Date 

Moved by P. Hansen that the Student Voice Committee hold a meeting May 
15, 2018 beginning at 9:00a.m. in the learning Centre of Division office and 
immediately followed by a Public Relations Committee meeting. 

Carried Unanimously. 
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57.18 
March 22, 2018 
Board Meeting 
Moved to March 29, 
2018 

58.18 
Agenda Items for 
STAR Joint Meeting 

59.18 
Municipal 
Networking Evening 
May 30,2018 

60.18 
Implement School of 
Choice Fees 

61.18 
Increase Urban 
Transportation Fees 

62.18 
Increase Field Trip 
Kilometer Rate 

63.18 
Amend Policy 6 

Thursday, March 8, 2018, Continued 

Agenda Item 5.6 • March 22, 2018 Board Meeting Date 

Moved by P. Hansen that the Board move the March 22, 2018 meeting to 
March 29, 2018. 

Carried Unanimously. 

Agenda Item 5.7- STAR Meeting· Aprilll. 2018 ·Agenda Items 

Moved by K. lowry that the Board direct the Superintendent to add 
"Programming and Support for Diverse learners" and "Profile Trends" as 
agenda items for the joint St. Thomas Aquinas Roman Catholic Schools and 
Wolf Creek Public Schools Board meeting. 

Carried Unanimously. 

Agenda Item 5.8 -Municipal Networking Evening 

Moved by B. Buchanan that the Board hold a Municipal Networking evening 
on May 30, 2018 beginning at 6:30 p.m. in the learning Centre of Division 
Office. 

Carried Unanimously. 

Agenda Item 5.9 -Cross Boundarv Busing Transportation Fees 

Trustee lowry withdrew from the meeting. 
Trustee lowry entered the meeting. 

Moved by B. Buchanan that the Board implement a School of Choice 
transportation fee with rates implemented in a three-phase plan of 33% 
each year beginning September 2018. 

Defeated. 

Agenda Item 5.10- Urban Transportation Fees 

Moved by K. Lowry that the Board increase urban transportation fees to 
$500 per student in grade one to 12 with ECS being charged $250.00 based 
on a one way trip, and further the family maximum to be $1,000.00. 

Carried. 

Agenda Item 5.11 - Field Trip Fees 

Moved by K. lowry that the Board increase the field trip kilometer rate to 
$1.10 for the 2018-2019 school year. 

Carried. 

Agenda Item 5.13 - French Immersion Analysis 

Mr. lovell provided the Board with an analysis of the French Immersion 
Program. 

This item was accepted for information. 

Agenda Item 5.14- Review Policy 6 

Moved by l. Henry that the Board amend Policy 6 to change " .. any time 
determined by the Board, to hold office during the pleasure of the Board." 
to " ... any time determined by the Board, to hold office at the pleasure of 
the Board." 

Carried Unanimously. 



0 

0 

0 

0 

64.18 
Defer to March 29, 
2018 

65.18 
Defer Agenda Items 
to March 29, 2019 

66.18 
Trustees Authorized 
to Assistant 
Superintendent 
Hiring Committee 

67.18 
Board to Present 
Verbal Reports at 
Meetings 

68.18 
Letter to ASBA 
Regarding the 
Superintendent's 
Compensation Report 

69.18 

Thursday, March 8, 2018, Continued 

Agenda Item 5.15- Review Policy 7 

Moved by B. Buchanan that the Board defer this item to the March 29, 2019 
regular Board meeting. 

Carried Unanimously. 

Agenda Item 5.17- WCPS Foundation Implementation 

Moved by P. Hansen that the Board defer Agenda Item 5.17- WCPS 
Foundation Implementation to March 29, 2018 and Agenda Item 5.18 -
Guiding Principle Criteria to April12, 2018. 

Carried Unanimously. 

Agenda Item 5.18 - Guiding Principles Criteria 

This item was deferred to April 12, 2018. 

Agenda Item 5.19 -Assistant Superintendent- Inclusive Learning Services 
Two Trustees Hiring Committee 

Moved by P. Hansen that the Board authorize Trustees L Jess and K. Lowry 
to the Assistant Superintendent, Inclusive Learning Services hiring 

committee. 

Carried Unanimously. 

Agenda Item 5.20 -Trustee Reports 

Moved by K. Lowry that the Trustees provide verbal reports at Board 
meeting. 

Carried Unanimously. 

Agenda Item 5.21- ASBA Superintendent Compensation Report 

Moved by K. Lowry that the Board craft a letter to the Alberta School 
Boards' Association asking for a public apology and retraction for the 
misinformation stated in the Superintendent's Compensation Report and to 
republish the report with the correct information. 

Carried Unanimously. 

Agenda Items 6.1-7.2 were accepted for information. 

Meeting Adjourn 

Moved by l. Henry that the meeting adjourn. Time 5:01 p.m. 

Carried Unanimously. 

Chair 
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WCPS Inclusive Profile 
Advocacy to Alberta Education 

0 

Documents Presented to Alberta Education 

Agenda for the meeting with ABEd. 

r WCPS Inclusive Education Information for ABEd. 



WCPS Vision of Inclusion 
Success for ALL learners is a foundation in WCPS. We believe all children can le;,rn and reach 
their full potential given opportunity, effective teaching, appropriate resources and supports. 

Inclusion In WCPS encompasses: 

• Valuing diversity and inclusion 
• A commitment to relationship building and collaboration to support learners to be their best 
• Aligning Inclusive Learning Services supports with Wolf Creek Public School's three-year plan 
• Supporting excellent learning environments for all students to realize their potential 
• Systematically planned processes, coordinated resources and support structures 
• Ensuring common language and understanding of Inclusive Learning Services mandates and roles 
• Progressive and responsive approaches to provincial and division mandates 
• A commitment to evidence based and growth focused practice 

WCPS Definition of Inclusion 
All/earners are Included in an educational setting that addresses their current needs based on 

collaboration amongst stakeholders 

Inclusion is a value system, a way of thinking and acting, which demonstrates that all students are entitled 
to equitable access to learning and achievement in all aspects of their education. The practice of inclusion 
transcends the idea of physical location, and incorporates basic values that promote participation, 
friendship and interaction. It also means that all students will have equitable opportunity to be included in 
the typical learning environment or program. Schools that embody effective principles and practices of 

0 

0 

inclusion coordinate and unify education programs and supports in order to ensure that all students Q 
belong and can learn effectively. 



Background 
• WCPS has supported inclusion since 2008 

• We have actualized provincial mandates: 
o Setting the Direction 
o Action on Inclusion 
o Safe and Caring Schools, which focuses on bullying, mental health. gender and sexuality 
o First Nations, Metis and Inuit students 

• Each area is supported through: 
o strategic planning 

o processes 
o structures 
o personnel 

Background 
Data Driven Decision Making: 

• Local measures in our Three Year Plan that demonstrates how dedicated we are, in not just meeting 
provincial mandates, but also holding ourselves accountable to continuing to improve and grow in 
these areas so our students are successful. 

• Impact Assessment data that informs 
o School data informing ACE Planning 
o Classroom data informing programming 
o Individual student data outlining each students specific needs 

• Program Data 
o School Social Worker 
o Inclusion Coaches 
o School Resource Officer 
o RCSD and outside agencies 



How do we identify diverse students? 
Purpose: 

• Identify student need 
• Identify supports required 

• Key driver for everything in ILS 

Handout: Hard Copy 

Electronic Version of the Impact Assessment 

How we identify diverse students 
• Impact Assessment 
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• This document is based on the Special Education Manual and outlines criteria in the following areas: 
o Academic 

o Cognitive 

o Deaf and Hard of Hearing 
o Vision 
o Physical 
o Social/ Emotional and Behavior 

Our Level 4 category identifies students who are 'severely complex'. Students at this level in any of the 
above areas are profoundly impacted and have extreme needs or have safety concerns. 

Student needs are categorized by a comprehensive team that includes school personnel (teachers, 
administrators, inclusion coaches. and social workers) and RCSO members such as speech language 
pathologists, occupational therapists and nurse when necessary. 
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• The team also includes division office staff (inclusive education coordinators, director of inclusive education. 
director of safe and caring schools/district social worker. educational psychologists, and FNMI Coordinator). 

• As well as school and division personnel, we have a large network of integrated services that help 
determine the level of complexity of student needs which includes Alberta Health Services and a variety of 
doctors and specialists. 

• Level 3 indicates that students require targeted supports. 
--~~~~--~--~~~--~-c Level 3 students are very impacted and have a multitude of learning disabilities. but are not safety 

issues. These students are best supj:!orted by Qrofessional staff as they often require differentiated 
instruction. 

o We used to provide some EA support for our Level 3 students as they are of a 'moderate' profile and 
sometimes need EA help, BUT with budget constraints, we had to cut all our Educational Assistant 
Supports to our Level3 students two years ago (approximately 16 FTE). 

o We now try to support teachers and school- based teams with these students through our Schoo 
Intervention Teams, Inclusion Coaches and Social Workers to SUQQQrt Ieveil students 

~ With over 600 level 3 students you can see that our staff are not just contending with the 
severely com))lex ))rofile, but also the moderate profile who also have a multitude of needs to 
be considered as they balance a regular classroom. 

Overall Profile of Inclusive Needs in WCPS 
Level4's 

1

.--- - - - ------i 
~';t( J J~~J- 1 '... !1 

:J•&:Il~ r'i :J 'r! lii! '• •'•'J , L"• "· -l:. l' · ~l ' i'l !h'il: t L', \ l-'.. 
' :r· .. - ~ -:. . 
' !'il A R R 

·----------------
! ' t.! :. lt:.~ ];.L~J ; o q; ~ ;t'jlRiO!AL 

: r. ! ~·: LJ•,·rll a L: vd('~ P. 
l 3 

~· l6 I 41 
~2 42 6 l8 
~3 24 l l9 
~4 Tl 4 l2 
~s l6 • ].C 

~6 J6 1 33 
Gladot7 26 1 24 

~· 3S • 36 

Gladot' l6 1 31 
~10 40 4 36 
Gladot 11 30 7 33 
~u n 0 16 

lOTALI-'" Jt2 (1 CIS 



Overall Profile of Inclusive Needs in WCPS 
2017-18 Level3 Startup vs. Feb 2018 Actual Level 3's 
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Diverse Learner Trend - 4 years 
WCPS 

ILS Level4 Trends 

Total Diverse Learners - Level 3 & 4 
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PUF ~------------------~ 
PUF Students 

Population Trend 
1m ~------------~------------------~--~ 

u P.Ur studentS ss 96 109 123 

PUF Students who transition onto the Impact Assessment - {Estimate Approx. 
50 Grade 1 's coming off PUF and onto Level 4's Impact Assessments in 
2018-2019lr--------------, 

Grade 1 Students on Impact Assessments that were PUF 
Students in the Previous School Year 
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How many NEW diverse learners are we getting 
each year 

New Students to WCPS Who Were Identified 
As Diverse Learners 

60 .-------------------

Quick facts from the data -

In September 2016, there were 
301 Level 4 students, compared 
to the start of the current year, 
September 2017, with 354 Level 
4 students and 38 new Level 4 
students. This is an increase of 
91 Level 4 students, which is a 
30% Increase from last 
September. 
Note: 2017~2018 data reflects 
Sept. ~ Feb. only 

49% Increase of Level4 students from 2014~15 year end to 2016~17 year end. 

Learners with diverse needs make up 12% of our total student population. 

As you can see, our general population is declining which is resulting in less funding. However, the 
number of learners with diverse needs is increasing who require much more funding than our 'regular' 
students. 
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Quality Programming for Inclusion 
requires adequate funding 

Adequate training, resources and skills are required to provide an extensive range of supports for 

students to be meaningfully included with their peers: 
0 
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School Administrators 
Teachers 
Educational assistants 
Inclusion Coaches 
School Social Workers 
System level specialists 

• Special Education 

• Safe and Caring 
• Specific social, emotional, and behavioural strategies and resources are essential to 

actualize mental health and social skills programming. 
• Educational Psychologists 

Funding 
• Currently, we are receiving $6,234,115.00 from Alberta Education to support students with 

diverse learning needs (includes $558,080 from CIF). 

• WCPS Board is augmenting that amount with an additional $5,929,994.00. 

• Total expenditures for supporting diverse learners in 2017-2018 is budgeted at $12,164,109.00 

• Program Unit funding students and costs are NOT included in these numbers. $1,677,000.00 

• It is costing us twice the amount that we receive to adequately support diverse learners in 
WCPS. 
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WCPS has a significant number of diverse students: 
• Early Learning 

• 

o PUF students moving onto Impact Assessments 

School Age: 
o Level 3 Students moving to Level 4 

• We start the year with essential supports, monitoring students to see their level of 
functioning. We which takes time to get to know them, administer level B and C do not 
allocate resources until we are certain that students need it assessments and activate 
school and district teams to determine level of impact. 

• Once a complete analysis has been done, a shift from a level 3 allocation to a level 4 
may occur. 
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WCPS has a significant number of diverse students: 
o Group Homes 

• 5 Group Homes- 22 students (level4 needs) 

• UPS (Bosco)- CFSA (2 homes) 
• Kasohkowew Child Wellness DFNA (3 homes) 
• They keep building in our district 

• These homes support students with significantly complex needs, Including addictions, 
mental health concerns, multiple disabilities, and safety concerns. The students require 

multiple specialized supports to achieve success. 

o Increasing Severity and Intensity of Diverse Learners 

• In addition, the severity and intensity of the needs of students in which we are providing 
programming has increased. 

• We have approximately 30 students that require coordinated intakes and Coordinated 
Services Plans where individual students will not be successful without the collaborative 

partnerships of outside agencies. 

WCPS has a significant number of diverse students: 

• School Age Cont. 
o Students Returning from Therapeutic or Treatment Programs 

• Currently we have students who are placed in: 

• Woods Homes 

• Youth Assessment Centre 

• Oak Hills Boys Home 

• CASA House 

• Glenrose 

• CYOC 

• EYOC 

• We have a minimum of 30 students rotating in and out of these programs 

• Extremely limited access to multi-disciplinary programs and residential facilities in central 
Alberta compared to those that are available in larger urban centres 



WCPS has a significant number of diverse students: 
Outside programs: Unit 39, Addictions Programs, Parkland 

Other: 

• Increase organized crime, gangs, drug trafficking, addictions and abuse. We have numerous 
students who are impacted by this dynamic. 

• Our population from Maskwacis continues to be impacted by trauma 
• We had 85 students move to the new Catholic School in Blackfalds and NONE of them were our 

Level 3 or 4 students. 
• Families move to central Alberta for employment purposes, coming from various areas of the 

province and across the country. 
• We have several families moving into our district that are transient and move here as a result of a 

lower cost of living than urban centers. 
• Request from other districts to place students here 
• Requests from Special Need Tribunal to place students here 

WCPS has a significant number of diverse students: 

• Students who require more specialized services that would beHer meet their emotional, learning and 
safety needs continue to remain In our system because their access to specialized programs is 
limited. 

• This situation has required our division to create three specialized behaviour program 
settings for students who demonstrate safety concerns. 

• It should be noted, however, that although these are specialized programs, they are not secured 
facilities and thus do not meet the needs of some students in our division. 

• This is why we have Wolf Creek Academy, Bridges and Connections in our district 
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0 WCPS current reality 
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• Staff are already accommodating Level 3 students with no additional support 
o (over 600) 

• Clustering and grouping a number of level4 students in each class 
o (used to be 1-2 but is now 4-61eve14's) 

• We have 154 EA's supporting 392 Leve14 extremely complex students. 
• We had to approach our Board for additional supports this September because we had 38 

new students that were all Level 4 show up In September. 
• Some students could not be placed in a classroom due to such extreme complex needs until 

appropriate supports were in place 
• The Board reduced their reserves, yet again, to support our most vulnerable students. The 

decisions they are making to support students has almost depleted their reserves. 

WCPS' current reality 
• Over 15% of our student population have experienced trauma in their life and have mental health 

issues or social emotional and behavioral challenges. 

• School social work (SSW) program: 

o Support these students: some of them are not level 3 or 4 
o Funding from: 

• Children Services, Lacombe County 
• Wolf Creek Public Schools 

o With the changes to the way funding from Children Services is allocated, there is no guarantee 
this funding will continue. Without this program, many of our students who are experiencing 
these struggles would not make any personal or academic gains without the support from the 
school social workers. 

We have had an increase in the following: 

• Crisis response 
• Threat Risk Assessment 
• Staff Support 
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0 WCPS current reality 
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If we cannot sustain the SSW program, how do we fulfill the government mandates under 

Welcoming. Caring. Respectful & Safe Schools? 

• Mental Health 
• Social Emotional learning 
• Trauma Informed Practice 

• Child Abuse 

• Bully Prevention 

AB Ed mandated and additional costs 
• Inclusion: 

o Inclusion Coach Program (specialized skills and training to build staff capacity) 

o Teachers time to learn how to meet the needs of All students in their class 

P Reguired com~onent of the new teacher, leader and system leader standards 
• Safe and Caring: 

o School Social Work Program 
o School Resource Officer Program 

o Staff Advisor Program (lGTBQ) 

• RCSD: 
o Interagency Partners 

o Despite the increasing complexity of students registering in WCPS, we are experiencing reduced 
services from our Regional Collaborative Service Delivery 

• FNMI: 
o Foundational knowledge 

o Required component of the new teacher, leader and system leader standards 
• Staff Wellness: 

Staff are starting to require additional supports to deal with the complexities of their roles, 

compounded by trauma of crisis and student loss, extreme family situations, safety issues etc. 



If we do not receive additional funding 
• We will have to adjust our deployment of funds and staff and focus on our students who are, or who 

present, a great safety concern and revert to 'less' than essential services 

• Return to 'non-inclusive' practices such as segregated sites/programs, which we have worked so 
llard to eliminate. This practice is an Inappropriate way to support diverse learners and goes 
against provincial directives and mandates. 

• Shift to having our specialist teachers support students instead of building capacity with staff. 

• Shift to having teachers support students with mental illness, social emotional behavior needs at the 
risk of causing more harm to the students due to lack of training 

• Negatively impact our supports for Safe and Caring: gender/sexuality, mental health/bullying, etc. 

which we also deem as essential supports for students to be successful. 

Impact on Schools due to reduced Funding: 
• Teachers won't be able to manage their classrooms 
• Can't sustain in class programming (inclusion} 
• Students leaving the classroom no supervision (safety) 
• Increase in student behaviour as a result of frustration with academics 

• Increase in Inclusion Coach and School Social Worker demand, time and support 
• Administrator frustration. Schools only get level 4 funding now for their extremely complex 

students: Where do they cut? Who do they not support? 
o Admin are already grouping students with level 4 needs. With reduced funding, Admin will struggle to group 

increasing numbers of level 4 students while maintaining safety and ensuring any programming is occuring 

0 

0 

o It is CRUCIAL that teachers are able to access the support of Inclusion Coaches who can assist them with Q 
differentiating daily lessons for students who have level 3 needs. Classrooms often have several students who 

require differentiated programming. 

• Increased sick leave 
• Human rights complaints 



0 Conclusion 

0 

•• We activate all supports possible before we consider excluding a student, seeking alternate placement 
or connect with government for a special needs tribunal. We manage to succeed with students when 

other school districts do not. We have specific examples of what the power of inclusion, and creating 
essential conditions for diverse learners can do when we work with all our partners and provide 
appropriate programming and supports. 

•• We have a legal obligation to not just house diverse students and keep them safe, but to educate them 
to the best of our ability so they can maximize their potential. We are public education and cannot tum 
students away or choose the ones that 'don't cost as much'. 

** We have specialists and teams of people supporting our diverse students and it is working and yet in 
meeting the inclusive mandate with decreased enrollment and inadequate funding to support diverse 

students we are afraid that we are going to have to adjust this model to reflect something more basic, less 
inclusive and bottom line negatively impacting our students. 

Advocacy 
• Funding profile reviewed 
• Safe and Caring needs to be considered in a funding package from AB Ed 

o Mental health stats are growing and schools are required to attend to 
those needs yet no additional funds are available 

• Cross Ministry Work 
o CFS allocates funds to support family wellness. Could this be aligned 

0 better to support actual needs not perceptions. 
• Group home supports 
• Severely complex supports (access to integrated teams) residential treatment 
• External program costs 
• PUF supports continued into K-3 



Advocacy 
• RCSD 
• A consistent statement and a person at Alberta Education who would 

be a contact for concerns that arise from students, parents and 
stakeholders whose diverse learning needs are not being 
meUsupported to the level required. 

Advocacy We have a good understanding 
of who our students with diverse 

needs are and their required 
supports. 

') 

I 
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We have a legal obligation to 
provide them with an Inclusive 

quality education and yet 
sufficient funding does not now 0 

appropriately to support our 
most vulnerable population ..... 

Why? 
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Wolf Creek Public Schools Inclusive Education Information for Alberta 
Education 
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WCPS has supported inclusion since 2008. We have actualized the Setting the 
Direction mandate and Action on Inclusion mandate. We are currently ensuring that we 
are meeting Alberta Education's expectation regarding Safe and Caring Schools, which 
focuses on bullying, mental health, gender and sexuality. Inclusion also encompasses 
our First Nations, Metis and Inuit students, as well as, newcomers and immigrants. 
WCPS supports each of these diverse groups through a strategic plan. We have 
processes, structures and personnel that support all of these areas to ensure our 
diverse students are supported in an Inclusive, Safe and Caring public school system. 
We have even built local measures in our Three Year Plan that demonstrates how 
dedicated we are in not just meeting provincial mandates, but also holding ourselves 
accountable to continuing to improve and grow in these areas so our students are 
successful. 

Q Overall profile of WCPS 

0 

WCPS 2017-18 population is 7699. This is a reduction of 262 students from last year. 
Of those 262 students, we only had eighteen Level 4 students leave our system and 
had an increase of 53 Level 4 students since September, 2016. We also anticipate on 
adding an additional 38 students over the upcoming year as they have already 
surfaced and we are in the process of identification, testing and determining the severity 
of their needs. 
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Diverse Learners in Wolf Creek Public Schools 
Sept 20 2017 (School start Up} 

Level 4 Year End Trends 
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The above graph highlights a 49% increase of Level4 students from 2014-15 year 
end to 2016-17 year end. 

Learners with diverse needs make up 12% of our total student population. As you can 
see, our general population is declining which is resulting in less funding. However, the 
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number of learners with diverse needs is increasing who require much more funding 
than our 'regular' students. 

Currently, we are receiving $5,678,307.00 from the government to support students with 
diverse learning needs and our WCPS Board is augmenting that amount with an 
additional $5,683,311.00. Total expenditures for supporting diverse learners in 
2017-2018 is budgeted at $11,361,618. 

Program Unit funding students and costs are NOT included in these numbers. It is 
costing us twice the amount that we receive to adequately support diverse learners in 
WCPS, as inclusion is not inexpensive. 

An extensive range of supports are required for students to be meaningfully included 
with their peers. Teachers and administrators need adequate training, resources and 
skills to effectively support diverse populations of students. Educational assistants and 
specialist teachers are required to assist both students and teachers in inclusive 
settings. Specific social, emotional, and behavioural strategies and resources are 

Q essential to actualize mental health and social skills programming. In addition, the 
severity and intensity of the needs of students in which we are providing programming 
has increased. We have approximately 30 students that require coordinated intakes 
and Coordinated Services Plans where individual students will not be successful without 
the collaborative partnerships of outside agencies. 

0 

Despite the increasing complexity of students registering in WCPS, we are experiencing 
reduced services from our Regional Collaborative Service Delivery due to budget 
constraints and have extremely limited access to multi-disciplinary programs and 
residential facilities in central Alberta compared to those that are available in larger 
urban centres, such as Woods Homes in Calgary. As a result, students who require 
more specialized services that would better meet their emotional, learning and safety 
needs continue to remain in our system because they have nowhere else to go. This 
situation has required our division to create three specialized behaviour program 
settings for students who demonstrate safety concerns. It should be noted, 
however, that although these are specialized programs, they are not secured facilities 
and thus do not meet the needs of some students in our division. 

In response to your questions. 

1. How many students with severe needs are we talking about? What age 
are they? 
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Background= 
We have a process of identifying students with diverse needs that we call an 
Impact Assessment. This document is based on the Special Education Manual 
and outlines criteria in the following areas: Academic, Cognitive, Deaf and Hard 
of Hearing, Vision, Physical and Social/ Emotional/ Behaviour needs. Our Level 
4 category identifies students who are 'severely complex'. Students at this level 
in any of the above areas are profoundly impacted and have extreme needs or 
have safety concerns. Student needs are categorized by a comprehensive team 
that includes school personnel (teachers, administrators, inclusion coaches, and 
social workers) and RCSD members such as speech language pathologists, 
occupational therapists and nurse when necessary. The team also includes 
division office staff (inclusive education coordinators, director of inclusive 
education, educational psychologists, district social worker and FNMI 
Coordinator). As well as school and division personnel, we have a large network 
of integrated services that help determine the level of complexity of student 
needs which includes Alberta Health Services and a variety of doctors and 
specialists. A sample student profile Impact Assessment can be shared upon 
request. 

Level 3 indicates that students require targeted supports. We used to provide 
some EA support for our Level 3 students as they are of a 'moderate' profile and 
sometimes need EA help, BUT with budget constraints, we had to cut all our 
Educational Assistant Supports to our Level 3 students two years ago 
(approximately 16 FTE). We now try to support teachers and school- based 
teams with these students through our Inclusion Coaches and Social Workers. 
When our intervention is not successful they move into our severe Level 4 
category. Level 3 students are very impacted and have a multitude of learning 
disabilities, but are not safety issues. We can provide examples of how we have 
had to use our funds to support a Level 4 safety concern and not provide 
additional supports to a student who is five or six grade levels below in their 
reading. With over 500 level 3 students you can see that our staff are not just 
contending with the severely complex profile, but also the moderate profile who 
also have a multitude of needs to be considered as they balance a regular 
classroom. 
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Numbers: 
We have 354 Level 4 Students in our district with an anticipated additional 38 Level 4 
students following Impact Assessment reviews this fall. 

Kindergarten 0 1 1 

Grade 1 13 34 2 49 

Grade 2 27 38 4 69 
-~ 

Grade 3 27 20 4 51 

Grade 4 53 24 3 80 

Grade 5 54 32 4 90 
---

Grade 6 52 33 3 88 

Grade 7 38 24 2 64 

Grade 8 42 30 5 77 

Grade 9 34 32 4 70 

Grade 10 45 35 5 85 

52 28 2 82 

67 23 90 

TOTAL Levels 504 354 38 896 

We have this same breakdown per school if you would like to see how the numbers play 
out across our district. 
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2. How many came to you this year? 

In September 2016, there were 301 Level 4 students, compared to the start of the 
current year, September 2017, with 354 Level 4 students and 38 new Level4 students. 
This is an increase of 91 Level 4 students, which is a 30% increase from last 
September. 

3. Where are these students from? I'm guessing you had students already 
included in your district profile and then some that are new this year have 
added to your numbers. 

Twenty two students that were previously Program Unit Funded are now identified as 
students requiring Level4 supports in grade one. 

• This number keeps increasing each year. Seven years ago we had 65 PUF 
students. This year we already have 115 PUF students and anticipate there will 

Q still be a few more. 

0 

There are 38 new students that moved into our system that either started as Level 4 or 
will come to be Level 4 over the year. 

• There are a number of group homes in some communities in our school division. 
These homes support students with significantly complex needs, including 
addictions, mental health concerns, multiple disabilities, and safety concerns. 
The students require multiple specialized supports to achieve success. 

• Students from across the province join foster families across Wolf Creek. Some 
of the students require intensive supports. 

• Families move to central Alberta for employment purposes, coming from various 
areas of the province and across the country. 

• We have several families moving into our district that are transient and move 
here as a result of a lower cost of living than urban centers. 

• Families also choose to have their children transition from other school 
jurisdictions where inclusive practices are not prevalent or where they feel that 
sufficient supports are not provided. 

We had 32 students move from Level3 to Level4 throughout the 2016-2017 year. 
• We start the year with essential supports, monitoring students to see their level of 

functioning. We do not allocate resources until we are certain that students need 
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it which takes time to get to know them, administer level B and C assessments 
and activate school and district teams to determine level of impact. 

• Once a complete analysis has been done, a shift from a level 3 allocation to a 
level 4 may occur. 

We currently have....11_students, with the potential of 18, that come to us as a result of 
being in group homes. 

• This is a revolving door so we have several new students who are very complex 
that come in throughout the year depending on space or their level of success at 
the group home. We will address Group Homes in more detail below. 

4. You mentioned group homes. Do you know under whose guardianship 
these students are? Where were they last year? What type of programming 
did they have or do they require? Could there be more students like these 
coming in the future? 

There are currently 4 group homes in the Ponoka area. Two of the group homes 
are run by Unlimited Potential Community Services (UPCS). UPCS offers 
intensive, intermediate and transitional services to people with histories of abuse, 
addiction, mental health, emotional, or behavioral challenges. There are 8 beds 
in two homes. Children Services, most often, are the guardians of students in 
these two group homes. 

The other two group homes are Delegated First Nations Agencies (DFNA). 
Kasohkowew Child Wellness (KCWS) is the guardian for the students in these 
two homes. There are 1 0 beds in two homes. 

Students in all four of these group homes are transient. They may have come 
from a treatment centre, detention centre, another group home, or their family. 
These student have severe needs with histories of trauma, addictions, mental 
health issues, and social emotional behavioral needs. This creates an 
atmosphere where intensive supports are required in order to assist them in 
attending school. 

There will be more students with such needs coming to our schools in the future, 
because once one student has been moved, there is an empty bed, and another 
student will arrive. 
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5. Other Factors 

• We have the fastest growing community in Alberta which is Blackfalds. This 
comes with its own set of challenges. There is a high level of organized crime 
{Hell's Angels) and drug trafficking, addictions and abuse. We have numerous 
students who are impacted by this dynamic. 

• Maskwacis also is connected to our district through a long standing agreement. 
We have an intake process to accept students off reserve into our Ponoka 
Schools. We try to limit the number of students with diverse needs we accept but 
find that once they are in our system we need to support some of them to a 
greater extent than what was anticipated. Regardless of the needs at the time of 
intake, all of the students from Maskwacis have been, and continue to be, 
impacted by trauma through family connections, which requires additional 
support in the social, emotional and behavioral area. 

• Our Faith Based Schools often do not take diverse students. We had 85 
students move to the new Catholic School in Blackfalds and NONE of them were 
our Level 3 or 4 students. 

6. Our Reality 

• Staff are already accommodating Level 3 students with no additional support and 
clustering and grouping a number of level 4 students in each class. 

• We have 144 EA's supporting 392 Level 4 extremely complex students. If we 
were to provide the 'ideal' not 'essential', then we would need additional supports 
and our Board is not financially able to support to that level. 

• We had to approach our Board for additional supports this September because 
we had 38 new students that were all Level 4 show up in September. Some of 
those students are so complex they had to stay home until we could find an EA 
to support them. The Board reduced their reserves, yet again, to support our 
most vulnerable students. The decisions they are making to support students 
has almost depleted their reserves. 

• Over 15 % of our student population have experienced trauma in their life and 
have mental health issues or social emotional and behavioral challenges. We 
have a school social work program in place to support these students. Currently 
we receive funding from Children Services and Wolf Creek Public Schools. With 
the changes to the way funding from Children Services is allocated, there Is no 
guarantee this funding will continue. Without this program, many of our students 
who are experiencing these struggles would not make any personal or academic 
gains without the support from the school social workers. 
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7. If we do not receive additional funding or funding adjustment 

• We will have to adjust our deployment of funds and staff and focus on our 
students who are, or who present, a great safety concern and revert to 'less than 
essential services'. 

• Return to 'non-inclusive' practices such as segregated sites/programs, which we 
have worked so hard to eliminate. This practice is the cheapest, but most 

inappropriate way to support diverse learners. 
• Shift to having our specialist teachers support students instead of building 

capacity with staff. 
• Shift to having teachers support students with mental illness, social emotional 

behavior needs at the risk of causing more harm to the students due to lack of 
training. 

• Negatively impact our supports for Safe and Caring: gender/sexuality, mental 
health/bullying, etc. which we also deem as essential supports for students to be 
successful. 

In conclusion: 
** We activate all supports possible before we consider excluding a student, seeking 
alternate placement or connect with government for a special needs tribunal. We 
manage to succeed with students when other school districts do not. We have specific 
examples of what the power of inclusion, and creating essential conditions for diverse 
learners can do when we work with all our partners and provide appropriate 
programming and supports. 

** We have a legat obligation to not just house diverse students and keep them safe, but 
to educate them to the best of our ability so they can maximize their potential. We are 
public education and cannot turn students away or choose the ones that 'don't cost as 
much'. 

** We have specialists and teams of people supporting our diverse students and it is 
working and yet in meeting the inclusive mandate with decreased enrollment and 
inadequate funding to support diverse students we are afraid that we are going to have 
to adjust this model to reflect something more basic, less inclusive and bottom line 
negatively impacting our students. 
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OTHER ADDITIONS/CONSIDERATIONS 
• Outside program costs 

o Parkland 
o Woods 

• RCSD Services 
• LGTBQ Mandate: 

o Safe person and costs with inservice and orientation 
• Local ATA -inclusion is still a key topic of concern 

• 

10 
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stu6tnts'dlagnosed 0. Hopelessness oiHopelessness o B~ssness 

I With Al)aO, ASD • BBI:IAVIOURAI. BEI:IAVIOU~ BEHAVIOufw: 
ana FASO. o .ypesslon•to self 011 others o Agresskm to self or others o ~n to setf or others· 

I o!Ues ol!la o'\Jef" 
I · o Stears o Steals o Steals• 

o ~disruption o·~nv disruption o Properly dtlil'~on 
! 1 o Afll_unentatlve o Ar&urnentatlve o ArjUmentatlve 

o Defiant, non-tOmpliant> o ~ant, non-compliant o Qef.ant, non-c~nt 
o &asdy annoyed o.&aslly annov.ed o &asily annoyed 

! o Anpy 0 Angry 0 ArcrY 
o EaSily distra~r o Eas.ly illstract~ o Easily distracted 

I o Task avoMN!nce o T~sk avoidance 0 Task avoiGIOC1! I 

i· I, · o Dtsorsantted· o ,Disorpnrzea o clsorpnlled 

I ,r. o Attention o ~ttentlon o Attention 
: ~ Restless · o Bts\less o Ratless 

' o lmpulsive 1 o Impulsive _ __ _ _ . o lmPulsiYe .• -
~lOCI' , GENERAL ... -- --~. · Mild severity and l ntensitY 

....-..,.,....___ 
MOCSerate seventy and IntenSity - ·~-- -· -severetnteriilty. -- - ...... 

emOtloijal o SChool~ classmom expec;tatlons dearly (oaaslonill: weekly orless'freqtlent). (frequentJv dally or 011 ret!!.lar schedule) (continuously-. regular/Oil a c:onsistentlbasls) 
~I I outllnecl: e.xpllcitly stated and reinforced 

.;~ ; often GENEML I GENERAL GENERAL 

' o Well orpnized classroom o Facilitation of or collaboratlop with other • o FaeilltaUon of or collilbor.Jtlon with other o High level of community res9urce 
! o FQCUS Q11 relationship building amon15t •lf!lldes (le.. sa§s. MH) I qencles (le. PSCD, ¢i:sA, MH) lnvolvement.(mental healtll, poliCe, 

student, staff, parents o APP/Beha~r ac:commoc;!atlons may be I o Increased monitoring of attendance addictions; probitlOII, eta.) 
I SOOIAL required o Rqular/da~ly ~/sc:hool cornmunbtlon , , o Mental health and/or psychiatric follow up 

o liJCpliGlt lnstr!dlon reprd~ng social o Monitoring atllttendance o Consistent struCture ~ o Extensive case management (GSP) 
. I expectlltiOilS ' o RegularhOme/sdJod cornmunicatfon t o :Highet rate of reinforcement and explicit' o Clonsistent. lntenslve.soc:ial'-emotrOnal· 

o Ace i!ppl'qPrilte soc:lal lnteractlons with ' o Consistent structure Instruction of eipect:atlons behavlo\Jral support. 
I I 

; I adequate guidance o Hl1her rate of reinforcement and eiplbt o Collaborative meet1015, may lnclluM CSP o Requires supeMSIOn and.supportat lunch. 

: i 
o Reasqnable leYel'of lea mine 2PP-OrtUMfes Instruction ofll!J)!Ctatlons . o lncreased1oc!us on visual supports ll!G2SS, It;. 

I 

(e.g. balaQ!:e.between ~~small o Increased focus on visual supports o Adult mentor (eg. use of OCO) o Alterna«M ~tIn district 
gi'OUj:l. ancllal'lle gro~.~p actMties) o Adult or peer mentor ' o More:frequeittaccess to school social o Behavl9unthat has sl£nlflcant lrnpKt across 

I! MOTIONAL ' o f!Ctess to sclioal social worker or FSLW •woricerorFSLW all settings 
o Oppoitunltles to respond to cDrreatlon 1, o Staff toleranee and understanclinc o ~ultor peer mentor 1 o May have. chronc attendance Issues 

I and to self correct ~ o P.reparedifor changes, tranildons ., o staff: tOlerance and understand Ina 1 o St!!ff regulres supPclrt, PO 

I 

o ~unities to.respond to natural soaAl j o SuPP,Ort for changes, tranSitions o Extensive home/school cornmunli:atlon, 
consequences ' o Social sklHs-miidelliil& and Instruction In ' o Requires support across most settlni.S collaboration 

- 0 ~uate lrtstruc:tlon ana OP,POrtUnltieS to 1 socral ellpectiltlon$ ~-Priority focus on r~lp building o Behaviour support plan based on an fBA 

I 
form ~relationships o !.iUidecllntertetlof\s with peers SOCIAL o safety Plan 

I o Instruction and encou~to self. &MOTlONAl. · o Frequent soda I slcllls modelling and o Hrth priority a~t.~nsentng services 

c): 

• regulate and self-adYoc:ate o Monltorin& for self•harm·thollih~ aatons lnst~lon lniSOdalexpettiltions o High priority focus on:relationshlp buildln& 

I • 8EfiAVIOU~ . o MOilltcl'ln& for,saaness and/or unhapp:lness. o Frequent use of ~al stones ~ s~ 

i 
a ,5.(bool and dassroom d101at~aloW · Worly and/~ fear, feelinjs of o Frequentguided/~ed intetaCtlons o Monitor and manqe (when approf)riate) 

I. SUP.P.Ort'NNn student Is ellperlenalng woftnlessness, hOS!'IIessness with peers pervasive ancl extreme asocial states 

•, 
~term emotiOnal or Behaliioural 

1 BaiAVIOI.,IRAl " E~OTIONM, o Mooltor aficl support Bi!hallfout. to 

' 
dlfflcultlt!S'(grtef, diYotce, peer lssues) ~ o Pre-teachlnc and· post teachlna of , o Frequentomonltorina for self•l)atm counteract withdrawal, social isolation 

: I providln& psycho-education, behavioural e~tlons thout~hts. actions o Increased attempts for lndependenclt.from I 

I ~nltles for IIJidance.and , o lnstrualon In fln'blem solvln&. self· o Frequent monltori1B~ sadness and/or Staff.(ei. ~~ 
< 

~ counselhnt. eta · r!aulatlon unhappiness.~ ~n4/or• fear, fftllnp·of o Gontlnuous•focus on sociaf.skHis acquiSition 
; I 1 o LDglcal c:onsequences'ln place and worthleSSMS$, hopelessness (soc:lal,crues), soda I~. social 
, 1: understood• ~ I BEHAVIOURAL undersQndina 
I ~ o C:>pportunlt:!a fon.smaU succeSS:f!S In r o Pte-teaching and'J?.OSt teachln& of EMOTIONAL , 

accounta~llty, respon~D\ilty,ll"'aviour 1 behavioura* 1dpectilti0ns: o MonltJK anCI.manap (when appropriatt) > 

• I hnprollerilent o IP.P, FBA. BIP required perva~ and extreme emOtional states i 
... ~ ~ o Frequent Instruction and siJPI)Ort in o Awareness of need and fOt' When additional -· 



• •" 
: { J• 1 : ,{ 1. problem solvi,._ self•re&ulatron _supports are requited 

'~ 1 '"- c Fl.oi!Gal c:onsequences iltplace and BEHAVIOURAl. 

1

1 

unde~tbut .my need each.step c (;onsistent. c:ontlnuous, pre teacihlnsand 
1 bfoken down and explained post te.atlna of BehaVIoural ellpeCbitions 

I 
1 1 o Opportunltles f9r small successes In o SuP.PDrted bv'lliiA; BlP, IP.P 

i , , ac:coynta!:Jillty, resJIC)nsipillty, Behaviour o ConSimnt. continuous and guided 
f 1 1 Improvement. often·reo,ya~extrin~ly InstructiOn and support> In proBlem sotvlns, 
I , ~~ 

' ~ ' ' I o I.CtiQI CIOnse"quences In place and 
I , · undefstood, needs each step brj)ken down 
) · 1 ilnd explained• 
I : o OP,partunltles fOr small successes ln 

~ta§lllty, ~lty.'Behaviour 
• _ t ~ ~ _ • - __ •• - . ,_ _ !fl!provernent often rew~~rded elltrfnslcally. 
~~ ~ Eull5eale·IQ,tyP.lcal(y 85+ ·• · 11f!uJbscale.IQI7().85 - -- - •PUII•5eale IQ SCHO. ·• - - liull'sall! IQ lieiOW so or·rmy Se CDOsldereCI 
IN~ o Able to achlrie Ofii~Nster student learn•ni untesiable 

_ ·~ QutllOmes with dlfferentiilted lnstruatlon and<.( May demonstR~te~ May demonstrate~ , 
. • PnmatY support 

1 
\ assessment t , Mat' demonstrate: ~ 

anator I o liun<Jtjons bestlln familiar aGtfVitles and o Delays in aU or most areas of•deveiOpmentr 
instruotlonal nMd , structured routines o Worliln&•on eariv or fiiiW:t!Onal·academlc o Severe:delays ln.all ~ m~•as of 
Is related1to 1 f o plfflcultles become. more evtaent when tasks deve!Qpment 
coanttlve ~llity 1 .P,re5ented1with abstract>learnlnt materials o Extremely hmlted &enerafizationlof leamina o EXtrem~ limlted'&enerallutlortof learnilll , 

• Difficulties With 
1 

: o ·Present with dlffkultieS'in tansuase o Delayed communication slcllls and fine o Uttle·lf~ functional cornm~nlcation e~Cept 
leam~nto i o Present With dlfflllultles In artknllatloii rnotot functtionm& _ ' for base. vocalizatiOn, pst\lr!S 
Behaviour, • i o Pnesent ~th dlffiaultles-Jn motor 1 o May be independent-wtthilt fariilliafl o Delays ln•flne and•aross motor func:tlonin& 

· ~or 1 I development structured ~IYitles or fDI' shottpertods o ~ an·ldult, will re!luire asslstive•livln& m~y 
senMry challen&es l i _ _ ! o ~s-an adblt.Jroup or assisted-livlnl quallfy.for·AISI'J, P.DD,JuardlanshiP 
best explalneil•by , ' GIF.J!!D • !~'~~~nsemenu 
c:osnitlYe o F.UII scale iQ:130 ! o C:ould be lnwiYed In some YOCational and 

1 

challen&5 ' I'I!Cll'eaUonalllliiYities I I Gifted students requn proarammlna SlJI!POIU. · o -'san ~dUff~ ~ offunlltionallite~ 
,P.~ o May qualifY for 8CM!f1llnent assistance 
AttenCI to fuK1saale. 

. ~n~-. ~ 
i ~ltlft, o ~ess to lifsh Q4illity Instruction - · - · ; o Requ1res suRJ)OI't plannln&. ~rz~n&. o Stap by step Instruction needed for sfcift - ? Propam focu5es on qilalrtY of life, 

·SUP.eoRlS· o Universal dest&n for learnln& probfem-soiY!ns, Jl"'•teaehlnc·and '~~!:VieW acqulsitiOirl foundatiOnal skills, partial partlapation 
, a Differentiated Instruction on kev cancepts and concrete learnin& _ ; o May require supwrts-to l;le understood o ~;cmmunity access with support 

o Assessment for learning 
1 

o Protress Is made academically but l'f'OSram 1 ltvPinll pictures, slsns, An) o Peers need to De tauiflt haw to Interact • 
o :rechnCIC&Y for leamlils ' ls llkely adapted and potentially mOdified · o Learns• best through functional routines' wtth student 

1 o May need reminders In KtiYitles of dally, o Requires Yisuiillsupparts, repetit!Ye. o Active, onJOln& c:oflaboratlon with parents : 
' IIYfn& prac:tites o Input from rehabllltatfon,specta~~sts , 
I , o If eligible for I(IYemment assistance, family o Needs supervision at recess, lundl o EA raqUices specialized tral!lms 
'I may need support In accessing o May require lnpWfrom rehabilitation o 1 to ·l! assistante for activities ol daily llvinl 

o R~uil'es proar.~mmln& supports aliened to specialists · o Planned Qpportunltles to demonstrate sjcdls ! 
1 1 their learning profile laifted) o May require specialized equipment- o For older students; family may need 1 

l 
1 

' o Reg~lres suppoft ableast. Initially to learn assistance IIi iiGcesslng ~rnment 

1 
: 1 •

1 

I'Ot;!Unes/sldlls In new , ' aSSistance I e.g. asslstfl!livlna. AISH,·pPO, 

1 
enlllronments/cgmmunltY ~ , guarilianshlp) 

1 o Ukely ell&lble for government assistance, ' 
_ , _ family may need support-In accessllll .• ~ 

c& 

·~1 .- , · o Pliysically healthy or-has a physlCII condition Hu a medical' or physical c0nCt1ttonoresuttfn& In BaS' a medical or physical conditKMN'tsultln& In , Has a mediCal or P.hyslcal condition resultin11n i 
•1!'1~Tga" ~ controlled Wid\ little. or no educational, ,mKd dlfflc141tles durin& physlcral·actlvities or mode~tedlfflcultSes during physical-actMtles 1 sevtfe<lifficuf~Wls during l'f1ysical activities or 1 
•I'J'imi(Y neeCI Is 1 soda!,. emotional or behilvlourallmJ!Iicatlons selfthelp skills; or self•heip 51Cllls. seltlheiJuldlls. 

relatH•to a 0 &xamples may lncluc1tlbut.are not limited•to l 

metllcal conat1on adrollild asthma, diabetes, ep1lepsy, May demonstrate; •In addition to leYel2 cllinderlstQ.may I In addition to1level'3 cha~ctetlstlcs, .my 
or synaiiime : iaer)les,;depressklnf amliety, ~~· ADI:ID, : i demonstrate: ·, demonstrate: 

~.~e~rnina 01' 11~ I c •Fine motOI' detays r t 
_.behavioural --~ _ _ _ _ _ I~_Gf'oss motor itelavs· . __ _ ~Di~ultles W'lth speclficptwsl~ _actlvltres o Sis~~ cliffic11_ft1e!. wlth~!_P'l_)'Sieal ' 



.. 
' dlfflc:utty is 0 e: Attention dlfflailttes I Restrkrtlonson ~tiOn ln,aCilvitles' actW!tles 

. 
primarily relltta o lnc;reased•absenc:e.fi'Om .school emlted mcibiltty, difficulty modulitln& , o Sf&nlllcantorestriatlons on , ~n'lR 
tc the effeats of o •Restrictloni~to acttlvltles and/ol'illet awareness ac:tlvitfes 
themedioal ' o l:lesltaney to participate In some. actMtles o Umlted fUIICitloning In a school settln& l o A as medical condition resllltin& In se'<H!I'e 
condition c Mdblllty, dlffocultk!s Without extensive sUf!i?Ortsrand serilces 1 dlfflwltles 

I i o SenSOty sensitM t!es o P.hyslc::il disability may affnt '· o May be consliiered "medic:al\Y'ffa&ile• 
I I~ 

aommunlcatlon 1 o Totil ~ndence upon 3dults 

'' o Unusual.responses-to sensory stimulation o l'*ed fOr l:l.aSslstant.for aU1actlvltii!S of,dally 
\ I ·I livlrl& sudlas tolleting and eating I' . 
. I ' o Needfoi'lmeda HnterventlonS'SiiCfl as~ 

I ~m.J,_ monitorlnJ.of seizures-

-~ NO condlt50n pri!Sent or ~nt riilinaced. ' o Low tedl supportS, modlflecf!qulpment o f>tiYSICil t~st lnvo!Vimenr--· , o Increased PhYiJQI'ther.l~~nt 
SUI!I'OR1S o May require minimal monitoring or support (seatfns or aa:ess, tile ~tof) o Occupatfonal Therapist Involvement , o Increased Octupatlonal Therapist 

as a result· of a condition lncludlrls bUt. not o Monitoring fonilbsenc:es, mat!C)es tc o NUfSIIll supports In ~ Involvement . liinlted'to controlled asthma or il~es support ilttendance, homework supPOrt o Restrictions on particlpiltlon In iiGtMtles o lnc;reased Nurslng.supports in place 
f ' o Monitoring or modlfk:atlons to pllysli:alo o Mciellfled access "oVIth mdre extensiV. : o Slgntflcantly modified access 'Yith more 
1_. letMtles equipment . extensive e~ulpment· 

' , o Monltorln& Of.81et o Specialized equtpment'or;transportatlon ·, o SpedaUzed.equtpment·or•tran~tlon 

' l ' 
o Sensory tools requlred .forflel(rtrjps or special e:Yents . required for field trips·or special events 

I .. 
1 

o Adaptive communbtlon devices may be 1 o Adap tive eot'lp!;!nk:atlon ifevlcesmay be 
: I required requlred 

' 
o Sensor.y IC?Ois'ils dlrl!i:ted'by a SJ!!Cfallst o ~nsgty tools as dif'med by a specialist 

II 'I I o Total ~pen,dence.upon adults 

I I 

' 
o lll assistafltlfor an acrMtlesof dally livlnJ 

; such as tolletln& and eatlnl 
I ' ' 1 o Medlaal inti!I'VI!ntlo!ls such as tu~Feedlnc, .. ~-- ! ._, -· I '· monltorlna.of.seizures - ·- . .. .. _._ ... _. 
~ll l'm_P!_Iii"d " Normal•vision (\lirlth correction If, necessary~ .. · Studentihaneduaed acuity,of·~/30 .. 20{'10 ; 1 Student:. has acuity of?JJ/:10- 20~00 or~. 1 StuCJent lias'acUitV6f 20/200 or,warse, eYim 
~~ j ' may 6e c:pnslde"d ~ ~ind·(C!?IIt .~6•or 46) ' aftet-CIOrrectionllll'the betttPevt. 
~Support needs May Oetnclnstrate: 

' relilted primarily I May demonstrate· May be. consiifered·legally blind ,(coded 46)t 
:to low, •mlted or: I :> Olfflculty·fbllowiilg diii!Gtlon that~ulr'es 
no visiOn • use ol vision o ~ deterioratilll GOndltion o Student has.no usable vision I?C'•a field of 

t o Clumsiness o Mead tlltlf11,or baGyposturin&:to vision redyced to an anafe of 20 dejrees 
- o Prone to accidents aompensate for restrlated :f~eld of Vision 0 l!ollows·the,P,rQI1'ilmS ofl5tudy With 
' ' I I ~' l?atllue ' o o~:followtng'a visual demonstration appropriate adapttons ' 

I o !)~fficulty with·academlc and without additional cues· , o Ghild'ts·unat:ile,to.functlon•wlth'extenslve 

·' plav/rec;reatlonal skills lnvolvlfW o Clqm~ or excesstvely cautlous In unfamiliar supports . 
I j 

I vlsuaVmotC)t·Coordinatlon environments 
,_ 

I c Dlffi~ with normal sized text o glfllcutty neaot:lating-the·physlcal' • 
d ' I o P~PMt:l~ ~ envlrcnment-

···~ ~-· 
' vtsualti ~- • NQi'i1ial'visloir(Wlth eorrectlon lf'neeessar.,ol 1 

• o t.MY i'iCjijffil i'iiOCIIfiCitlons·t.o learnlfll _, • o 5PiQalbt itii'DMmenf and consultation o EldenSM.~IIStm~iJjf 

·~- ' 1 materials, (enlaried text) o Requires modlflciltlons tD leamln& 
' 

consultation 
' o Environmental modifications, (lodcera~ or materjils, (enlarged tUt,.110dlo based o Exn!nslve.modlflcatlon of; lea mil}& materials 

I ' desk plamnent) I suppolt~e) (Braille) 

I , o Monitoring and accommodatlng.forfatlgue • o !lnvlronmentil•modlfli:atfons, (locker and or o ~xtenslve modfflcation of lea min& 
I· o 'Play/recreational siCills involving 1 ·desk placement) environment~ 

I visual/motor coordination require • o Monltorlnc and accornmodatlna for fatisue o ~enslve adult S!IPfXI't 
adaptations ! o Play/recreatlonal.slalls lnv0!111111 o EXtensive ~Tlsupports In ~ce, not to 

I ~ Reader or sc:ribl! may be·requlred k vlsuaVmotor cooc:dlnatlon require supf!Ort vfslon·-lnstead ofvlslon 
I o All. s~ 1n place (mal'liflcatlon, far&e adaptlltlons I 

: 
print. zoom tm. RWG) o Reader or scribe..may be req~ 

' o ~or peer supPort Is often necessary for I 

~ 
I '. ' 

recess and or translt~s, classroom 
aGtlvltles ' I 

I o All. S'!flPOflS in ll'ace (rria1nlflcat1i;wl, large j 

j 
I 

l 
prill\ zoom •text. RWG, dual or la~~tr 

' ' monitor) L _ ·- · -· -- ~ 



'!--.. 

,r~f~nd fia~ g_f• 
1 

No apparentl~ .a.prd&ifms Ol'!ma:' : Res·dual h~rtna with poSSible.(telay In I ·pome ~ldual hea~111 With lanaua&e:deli'f ' Minimal or no ~Uil'hef ~~depriVation 
8eiilii 1 ~ce tra. ~ hearln& cllfflcultres . lancuace development. !,. resultins from Ia« of eJ!POS!!re'to·lar~pa&e. · from Ylsuallanauace (cod\. , 

I • SUP,PO!'t nHds ' I ~ 
1 related primarttv J I May demonstme difficulty; ~ M~ demonstrate difficulty. J May,demonstn~te dlffieult;y; J 
: to hearin& ~ 1 ' ~ 
i Impairments 1 1 o fiDI~n1 whole ~ss lnstrycldon (may.seem 1 o ·DIHiaultv followJttl lnstnlctlons In the o Lilnl~ development.m~ be ~d 1 

4 1 ll'\lttentive or "non·GOmpKantl') absence of.contclrtual cues o MayihiiYtldltflr:ufty deveJoP.inR sgcDII \ 
! ~ o •Delay In response time to verbalilnstructlon ~ .., Demonstrates sofne drffiCIUitles in social connections on·own • l 

1 j , o May be rfli~11t on.Yis\fll aues 1 rela&oruhip5 _ . o A~rai'OI'II communication lneffec!tive I 
1 • o Difficulty witfi.the produatlon oflspedflc 1 ., Will have dlff'GIItY knowfnl whatls:saiCI o Unless otherstsip will Have dlffltulty 1 
r consonant speech sounds • w.thout visual supportc d~ socdal relat10nshlgs. 

I : ~n&Uaae. developinenl'ltlinl be aetayed c:orilmunlcahna wttli others , 
" ASC or:pk:t\lre based eommunlcatlon o Requrresconslstent suP.fjort>foratl forms Of 

.. _ _ 
1 

__ _ _ • _ GOmr'ilunicatlon I 

~and Hanl Of No apparent neanna P.fl)blemS or Stu-dent . Res!Ouilf heartng wltli possiOie delay in · -sanie.resldual hearing wlth lanauace delay Mlnlrilal or no residual1heaAri1 ~~ dijirWatiOn 
Hel#tJtl Independently compensates for. transient 11nsuase development. resultina from lack of exposure to laniUIJe. ~ from Ylsuallan&uage (code 45). 

hearing dlfflcultleJ. : ~ . i . : : 
· o Classroom audiO i o Specialist IIWIWement and'consultatlon , o Eaensive speclilbt frlliolvemenhna' 

,1 o May liave hearins iriCI . o Conmdual cues an!l Yisu1l suppOrt required consultation 
o Preferential seatlna. purposeful ' o Classroom iudlo or persOnal FM sysUm, ' o Adultosupportrequlred to fMIIit.ite 

lnsti\ICtional strategies (fillclns the student hc!~rtn1 iids ' communication lind learning ' 
with verbal cues) o Preferential seillting.. pufpOseful o Vrsualsupporbrequired 

1 o Chei:k!n& for understanding lnstn,pional stratq1es•(filan& the student 1 o Preferential seattng..purposeful 
o Visual re111fon:ements for verbal with verbal cues) ' Instructional strat!gies 

, I dlrec:Ubns/tasks ' o ahec:klnl for u~dlns- o Vlsualrelnforcements.for verbal 
1 I o Provide adequate response •bme o VIsual reinforcements for verbal ~ direc!tlqns/taslcs 

'. ; o May h<M! ~for. speech and languace directions/tasks _ ; o ProYiile adequate. response time 
· ' slcllls/acqul~ o l!rqwjdi-adequate response tlri\e. reader , o May liave Suppoft for speedund.languace 

, ~P,POfted with s11n lansuaae ; skills/acquisition 
, o Mayhave.s~lj)portforspeech and la'!luace o ATlsupportsln p!ace.(plGlure,liasetl 

slcllls/acqulsltfon ! aJmmunlc!atlon, vlsull5tht!i:lules) 
q : ~ o All. SI}PPQtts In piKe (pbure•based I 

_ , . _ _ _ . . • _, _ __ communication, vlsu<ll scbedules) l _ ~- ~ 

;~~ 1 • o P.lan111ng ; o Plannfna - · ·· o elannina ~ o Planiiin& - · 
'~""- ' o Orpnliation . o O~P.nilatlon o Orsan1zat1on 1 o Ortanizatlon 1 

'riN~ l o Workins memory 11 o Worl11ng memgry o Working memory 
1 

o Worldni memo(Y 
~ o m me Planaiement o 1\me management 

1 

o llme manacement · o !flme man11ement 
;' I o !30ahJireated persisftnc:e 1 o Goal dlrected.persistence o Goal direcrted prrslstence • o .Gall cHrectedlperslstence , 
; , o F.lexlbillty 1 a Flexlb~lty , o P.leiClbillty • o l'lelctblllty 

1 ; j o Abitity:to talce Initiative, self· starter o ~li\yto tHe.lnltiative, self·starter o ~illy to t4Nie initia~. self·starter . o ~llity to talce inltlattve, sef.staiUr 
1 o Self-monltorina o Sel(.monitorinr; o Self,monrtonng o Self·monitortns 

o Meta~.cton .setf•mlectlon o MetaCQII"'Itlon, self;reflectlon _ • _ o MetacD&nltion...Jel~refledloft, , o ltlon,.selftreflectton 
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Overall Profile of Inclusive Needs in WCPS 

2017-18 Level 4 Projections vs. Actuals 
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2017-18 Level 3 Start Up vs. Feb 2018 Actual Level 3's 
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Diverse Learner Trend - 4 Years 
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PUF Students Who Transition onto the 
Impact Assessment Level 3 & 4 

Grade 1 Students on. Impact Assessments that were P\!JF 
Students in the Previous School Year 
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How Many NEW Diverse Learners are we 
Getting Each Year 
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Our Reality 
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